Despite the plethora of research on correlates of adolescent religiosity, few studies have examined the contribution of social context to religiosity among non-Western Muslim samples using multidimensional religiosity measures. To address this gap, the current study investigated the influence of community engagement and parenting factors on religiosity among 596 Malaysian Muslim secondary school students (M age D 16.10, SD D .29). After controlling for gender, Correspondence should be sent to
It has become widely accepted that adolescence is a significant period for religious development (Desmond, Morgan, & Kikuchi, 2010) . A large body of research has studied factors contributing to adolescent religious development, with the majority focusing on the emotional and cognitive aspects of religiosity (Regnerus, Smith, & Smith, 2004) . Social scientists have learned much about teenagers' religious lives and know much about how individual religiosity develops, yet less is known about the social environment through which religious development occurs. Apart from the parent-child relationship, there are still significant gaps in understanding the influence of adolescents' social world on their religious development, especially in the context of adolescents from non-Western, non-Judeo-Christian backgrounds (Regnerus et al., 2004) .
To date, most researchers have identified the family, church (i.e., religious institutions and education), and peers as the main agents of religious socialization, with some arguing for the family as the principle agent with peers and religious institutions as secondary agents (Gunnoe & Moore, 2002; Martin, White, & Perlman, 2003; Petts, 2009; Regnerus et al., 2004) . Some more recent studies (e.g., Smith & Denton, 2005; Smith & Snell, 2009 ) have used national, longitudinal survey data to test models on different pathways of adolescent spiritual and religious development to better understand how the religious life of youth form over the adolescent to young adult developmental trajectory (Denton, Pearce, & Smith, 2008) . From these studies, researchers have begun to understand not only which relationships in the social world of adolescents matter in the context of their development but how they matter and where they matter most. Although such work has pushed our understanding of the social and contextual processes that occur in adolescents' religious lives, the majority of the work is still limited by its focus on American youth from Judeo-Christian backgrounds.
Theoretically, explaining religious development among adolescents is still a relatively new undertaking, although several approaches have received considerable attention by researchers. Benson, Roehlkepartain, and Rude (2003) discussed the multidimensional nature of spiritual development among children and youth as a developmental process that is shaped by both individual and ecological factors. The channeling theory or hypothesis has gained significant attention as an approach that looks at the role of parents in "channeling" their youth to peer groups and community institutions that share similar beliefs and practices as parents (Martin et al., 2003) . Understood within the context of a social learning paradigm, spiritual modeling is a more direct-effect approach that purports that adolescents model the religious behaviors and norms of respected others, often parents (King & Mueller, 2006) . Ecological systems theory (Bronfenbrenner, 1979) has also been used as a basis for explaining the multifaceted role that social and community factors such as parents, friends, schools, and community play as key developmental supports of adolescent religious development. Such ecological approaches go beyond the parent-child relationship and focus on the inputs that young people receive outside the home as supports to their developing religious beliefs and practices.
PARENTING FACTORS
Much of the literature on adolescent religiosity has pointed to the quality of parental and family relationships as key contributors to adolescent religious involvement and religiosity (Brody, Stoneman, & Flor, 1995; Hood, Hill, & Spilka, 2009; Mahoney, Pargament, MurraySwank, & Murray-Swank, 2003; Ozorak, 1989; Smith & Kim, 2003) . One way that this has been conceptualized is through attachment theory, specifically, the correspondence hypothesis, which links security of attachment to parents with the (socialization-based) religiosity of offspring (Granqvist & Hagekull, 1999) .
Through attachment and related theories, researchers have found that young people tend to replicate the religious beliefs and practices of their parents over time, especially when parents themselves have greater religious commitment; are intentional in their transmission of their faith; and are able to establish positive, close relationships with their children (Smith & Sikkink, 2003; Snell, 2009 ). Parents have also been shown to have a strong influence on the religious attendance patterns of young people (Regnerus et al., 2004) . In their study, Regnerus et al. also found that as parental monitoring declines, the importance of religion, but not frequency of attendance, declines for adolescents.
Not all studies on parenting and religiosity, however, have reported signficant relationships. Martin et al. (2003) highlighted the fact that there has been some level of inconsistency on the role of parenting on religiosity of their offspring. They cited studies by Hoge, Johnson, and Luidens (1994) , for example, who concluded that parents' involvement in church had little influence on the patterns of their children, whereas Nelsen (1980) found that warmth between the parents and adolescents was not a factor in religious transmission. Despite the handful of studies showing contradictory evidence of the influence of parents as a key socialization agent, most scholars agree that parents play a central role in the religious socialization process (Ozorak, 1989; Regnerus et al., 2004) .
COMMUNITY FACTORS
Although parents are potentially the most powerful influence on adolescent religious development, other influences outside of the home have been shown to have an impact. Peers are frequently cited as a second major influence in the religious development of adolescents (Gunnoe & Moore, 2002; King, Furrow, & Roth, 2002; Martin et al., 2003) . Religious institutions and religious education have also received attention by researchers. In his study, Erickson (1992) found support for the channeling hypothesis when he argued that parents indirectly contribute to religiosity by channeling their children into religious educational institutions that contribute to religiosity by blending the religious institution with peers who are religious. Parental monitoring, which includes information seeking, direct supervision, and oversight of youth activities (Ellis et al., 2007) , may also play an indirect role here, as channeling may have a stronger effect among parents who exercise more control over their children's lives and decision making. Smith and Sikkink (2003) cited several studies on the effects of parochial schooling on the religious commitment of Jewish and Catholic youth (e.g., Greeley, McCready, & McCourt, 1976; Himmelfarb, 1977; Lazerwitz, 1995) , suggesting that parochial education increases religious commitment.
Other factors embedded within the community context have received less attention in the literature. Important community institutions such as schools have only recently been looked at for their possible role in religious development. Regnerus et al. (2004) found that the school environment-particularly whether one's schoolmates are inclined toward religion-matters for youths' own religious service attendance and how important they consider religion in their lives. The authors cited the role of the relationships found within schools as an important factor of religious identity development in line with Fowler's (1981) faith development process, which contends that religious development in adolescence is grounded in relation to others, such as friends or peers. Few studies, however, have gone beyond the role of peer relationships within schools and focused on other elements such as engagement in school or relationships with nonparental adults in schools such as teachers or coaches. One exception is Snell (2009) , who found that youth group participation positively influenced several religious factors.
RELIGIOUS SOCIALIZATION AMONG MUSLIM ADOLESCENTS
From the traditional teachings of Islam that stress the importance of parents on the religious upbringing of children to a variety of anthropological and observational studies on Muslim societies, research indicates that social and contextual factors are important contributors to Muslim adolescent religious development. Islamic teachings based primarily on the Qur'an and traditions of Prophet Muhammad tend to place special emphasis on the role of parents, religious community and the mosque in the religious upbringing of children and youth (Dhami & Sheikh, 2000; Taylor, 2006) . Extrapolating from the teachings and practices of the earliest Muslim communities in particular, children and young people were part and parcel of spiritual life and were always present in the mosque as full participants in the Muslim community (Taylor, 2006) . This practice has extended to the present day in many Muslim countries, including Malaysia, where one can see children and youth present at the mosque as full participants in the religious community. Mosques also act as educational institutions where young people often meet for religious classes, and they are often located within neighborhoods, both rural and urban. Schools also play a central role where students receive both secular and religious lessons and engage in cocurricular activities. Youth organizations and associations are also present both inside and outside of the formal school system. In 2006, Malaysia boasted 2,723 active youth associations in the country, including sports and recreation-based groups, service organizations, religious groups, uniformed clubs (e.g., Scouts, Red Cross), and others (Malaysia, 2006) .
Despite the recent general interest in religiosity among Muslims, little work has been done on understanding social context in the lives of Muslim youth and how it influences their religious development. Much of the research on social and contextual factors has been carried out in the United States, making use of national and longitudinal data sets, which do not exist in most Muslim countries. Furthermore, although many studies conducted in the West have included Muslims in their sample (e.g., the National Study of Youth and Religion), little attempt has been made to delve into the development of Muslim religiosity in the context of Muslim countries.
THE CURRENT STUDY
The religious context of adolescents' lives comprises their immediate family, friends, peers, and the surrounding community (Regnerus and et al., 2004 ). In the current study, an attempt was made to incorporate variables from each of these contexts, including some of the key community institutions with which Muslim adolescents from Malaysia interact (i.e., schools, mosques, and youth organizations). In an attempt to broaden the scope of parenting measures, this study included three parenting variables that address different aspects of the parent-youth relationship: parental attachment, which draws on attachment theory (Granqvist, 2002; McDonald, Beck, Allison, & Norsworthy, 2005) ; parental religious socialization, which looks at social learning and modeling of religious values and behaviors (Granqvist & Hagekull, 1999) ; and parental monitoring, which looks at the social control aspect of parenting behavior (Cochran, Wood, & Arneklev, 1994) . For community engagement variables, we included measures of peer attachment, school engagement, mosque involvement, and youth organization involvement. Although peers are not typically included as part of the community, in the context of Malaysia, most peer interactions take place in schools and community-based settings, such as mosques and youth clubs, whereas informal interactions take place in neighborhoods and public spaces such as parks and shopping centers. Thus, we considered engagement with peers as part of community engagement.
With the dearth of research on socialization factors in the context of Muslim adolescent religious development, the current study investigated the influence of multiple parenting and community engagement factors on religiosity among a sample of Malaysian Muslim secondary school students. From the literature just presented on the salience of both parenting and community factors on adolescent religiosity, we hypothesized that parenting (i.e., parental attachment, parental monitoring, and parental religious socialization) and community factors (i.e., peer attachment, school engagement, mosque involvement, and youth organization involvement) would both be linked to high adolescent religiosity.
METHOD Participants
The sample included 596 Form 4 (i.e., junior year of high school) Muslim students (M age D 16.10, SD D .29; 51.5% male; 76% urban; 98% Malay) from 12 secondary schools throughout the Klang Valley (greater Kuala Lumpur region). Approximately 61% of the teens were living with both parents, 23% were living with either their mother or father only, and 9% were living with someone other than their parents. Roughly 18% of the fathers and 14% of the mothers had at least a 4-year college degree. The mean family income for the sample was RM3,471 per month (approximately $US1,200).
Procedures
Data were collected using survey method. At each school, the research team members administered the questionnaires in groups. Questionnaires were given to the respondents and collected as soon as they were completed. Respondents were given 45 min to 1 hr to complete the surveys. Scores for each scale were summed (negatively worded items were reverse scored). Missing data were addressed by replacing missing values with series means, where needed.
Prior to data collection a pilot test was conducted with 36 students from one secondary school to ensure clarity of the survey items and reliability of the scales. During the pilot test, respondents were encouraged to highlight any items that were not clear or were difficult to understand. Unclear items were later reworded for greater clarity. For both the pilot test and field test all scales were translated into Malay language by the researchers and then reverse translated to ensure consistency and accuracy. Translated items were only used after full consensus of the eight-member research team was reached. On the survey booklet itself, all items were presented in both Malay and English.
Prior to full data collection, approval was first sought from the Malaysian Ministry of Education at both the federal and state levels. Upon approval, the 12 schools included in the sample were selected randomly from a master list of all public secondary schools in the Klang Valley as provided by the Ministry of Education. At each school, researchers requested 50 students comprising an equal mix according to gender and academic performance (grades for the sample: 6.2% mostly As; 19.1% As and Bs; 9.2% mostly Bs; 23.8% Bs and Cs; 6.7% mostly Cs; 18.8% Cs and Ds; and 5.0% Ds and below). The overall sample size was 596.
Measures
The survey questionnaire used to carry out the analysis included the dependent variable, Islamic religiosity, along with seven predictor variables, and three control variables. The seven predictors were broken down into parenting factors-parental attachment, parental monitoring, and parental religious socialization-and community engagement factors-peer attachment, school engagement, mosque involvement, and youth organization involvement. All variables were tapped with self-report questionnaires. Unless otherwise noted, a 6-point Likert-scale format was used, from 1 (strongly disagree) to 6 (strongly agree). Cronbach alphas for each scale are reported in Table 1 .
Islamic religiosity. For measuring religiosity among Muslims, several authors have stressed the importance of using multidimensional measures relevant to the specifics of the Islamic faith to distill more nuanced information about Islamic religiosity (Abu-Raiya & Pargament, 2010) . In line with this perspective, the Islamic Worldview (IW) and Religious Personality (RP) scales from the Muslim Religiosity-Personality Inventory (Krauss et al., 2006) were used as dependent variables.
The IW scale is based on the aqidah (creed) of traditional Sunni Islam and measures the level of agreement with statements relating to the Islamic pillars of faith (arkan al-Iman) (i.e., belief in: God, Angels, Messengers and Prophets of God, Books of Revelation, The Day of Judgment, and Divine Decree), which represent the foundation of the Islamic aqidah. Example items are, "To fully develop their nations, Muslims cannot completely follow Islamic teachings" (negative item), "Islamic values are applicable only in certain situations, places and times" (negative item), and "All human activities must be done for the sake of Allah." For the current study, a shortened 20-item version of the IW scale was used at the outset. Three items were removed from the original version of the scale (see Krauss et al., 2006) due to concerns of relevance to the younger sample included in the current study. Following reliability analysis, one additional item was removed to due its low item-total correlation ("Worldly life cannot be separated from the afterlife") resulting in a 19-item measure. The 28-item RP scale reflects the manifestation of IW in "righteous works," as promoted by Islamic teachings. Such actions or behaviors include those occurring on four levels: actions toward God, actions toward fellow human beings, actions toward non-human beings (animals, the environment, etc.), and actions toward oneself. Example items include, "I find time to recite the Qur'an even if I am busy," "I try to understand the meaning of Qur'anic words/verses," "I respect other people's opinions," and "I do not expose the shortcomings of others."
Parental/peer attachment. Parental and peer attachment were measured using the revised version of the Inventory of Parent and Peer Attachment (IPPA; Armsden & Greenberg, 1987) . The IPPA assesses adolescents' perceptions of the positive and negative affective/cognitive dimension of relationships with parents and peers-particularly how well these figures serve as sources of psychological security (Armsden & Greenberg, 1987) . The parental portion of the revised IPPA comprises 25 items. Although the revised IPPA comprises a separate scale for each parent, for the sake of brevity, in the current study only one IPPA scale was used replacing "father" or "mother" with "parents," in line with the original IPPA scale format. Example items include, "My parents respect my feelings," "I like to get my parents' point of view on things I'm concerned about," and "When we discuss things, my parents consider my point of view." The peer portion of the IPPA assesses adolescents' perceptions of the positive and negative affective/cognitive dimension of relationships with close friends (Armsden & Greenberg, 1987) and also comprised 25 items. Example items include "I like to get my friend's point of view on things I'm concerned about" and "My friends understand me."
Parental monitoring. Parental monitoring was measured using a six-item version of the Parental Supervision Scale (Cochran et al., 1994) . The Parental Supervision Scale was designed to measure the control effect of parental monitoring. The original scale comprised three items: (a) When I was younger my parents kept a close eye on me, (b) When I was younger my parents recognized when I had done something wrong, and (c) When I was younger my parents punished me when they knew I had done something wrong. An additional three items were added to measure the respondents' perceptions of current level of parental monitoring: (d) My parents still keep a close eye on me, (e) My parents recognize when I do something wrong, and (f) My parents punish me when they know I have done something wrong.
Parental religious socialization. Parental religious socialization was measured using the 10-item Socialization-Based Religiosity Scale (SBRS) (Granqvist & Hagekull, 1999) . This scale was created to measure the degree of transmission and adoption of religious standards and practices from parent to offspring. According to the scale's authors, the SBRS "may be used when research efforts are directed at determining to what extent the offspring has adopted the religious standards of his or her parents" (Granqvist & Hagekull, 1999, p. 269 ). In the current study, two items were removed from the original SBRS scale due to their low itemtotal correlation scores, leaving a composite of 8 items (i.e., "I will probably give my children an equally religious upbringing as my parents are giving me"; "My parents and I do not share the same values regarding religious issues"). As with the IPPA scale, only one SBRS scale was used replacing "father" or "mother" with "parents." Wording of the items was also slightly adjusted for relevance to the study sample. Sample items on the SBRS used in the current study include "I feel sympathetic towards my parents' views on religious issues," "I will probably speak to my children about religious issues in a similar way as my parents do to me," and "I read the Qur'an as often as my parents do." School engagement. School engagement was measured using a six-item scale measuring the respondents' adherence to the educational goals and values of their school (Cochran et al., 1994) . Sample items on the scale include "Going to school has been an enjoyable experience for me," "Doing well in school is important for getting a good job," and "How important do you think the things you are learning in school are going to be for your later life." All items were measured with 6-point scales.
Mosque involvement. Mosque involvement was measured using three items. The first item, "How often do you go to the mosque," was measured on a 4-point scale ranging from 1 (never) to 4 (every day). The second item, "How often do you engage in voluntary activities at the mosque," was also measured on a 4-point scale ranging from 1 (never) to 4 (every day). The third item, "How much of it is up to you whether you go to the mosque," was measured on a 4-point scale ranging from 1 (not up to you at all ) to 4 (totally up to you).
Youth organization involvement. Youth organization involvement was measured with two items. Respondents were first asked whether they were involved in any youth organizations or youth clubs at the present time. If not, they were asked to proceed to the next section of the questionnaire. If they responded that they were involved, they were then asked, "How would you rate your level of involvement in your youth organization/youth club?" The first item was measured on a 4-point scale ranging from 1 (not involved/not very involved ) to 4 (highly involved ). Then they were asked, "If you are involved, how many hours per week are you involved?" The second item was measured on a 4-point scale ranging from 1 (1 hour or less) to 4 (more than 3 hours). Those who responded that they were not involved in youth organizations in the first question were recoded as 1 for Questions 2 and 3 to account for their lack of involvement.
Control variables. An eight-item short version of the Crowne-Marlowe Social Desirability scale was used to measure social desirability responding (Ray, 1984) . Self-enhancement strivings, such as those typically found in the context of studies on religiosity, are prevalent, potent, and universal and should thus be accounted for (Sedikides & Gebauer, 2010) . The original eight-item Crowne-Marlowe short scale used in the current study reported satisfactory reliabilities among samples of German and Australian respondents (Ray, 1984 ). In the current study, however, reliability of the scale was lower at˛D .52. In addition to social desirability, to minimize the possibility that results might be due to spurious effects, gender, family structure, and household income were also included as control variables.
RESULTS
Means, standard deviations, ranges, and alphas found in the sample are listed in Table 1 . Among the two religiosity measures, IW was higher than RP. For the parenting factors, parental monitoring showed the highest mean score, followed by parental religious socialization and parental attachment, respectively. For the community engagement factors, school engagement and peer attachment indicated the highest scores (after adjusting for differences in range) with mosque involvement and youth organization involvement showing the lowest scores, respectively.
In Table 2 , partial correlations among the test variables were calculated, controlling for social desirability and the three sociodemographic variables. Correlations with the seven independent variables were descriptively higher for RP than IW. Correlations between IW and the three parenting factors were all positive, and moderate to low in strength. Two of the community engagement factors, youth organization involvement and peer attachment, indicated no significant correlation with IW. RP correlated positively and significantly with all seven independent Hierarchical multiple regression was then used to assess the ability of the parenting and community engagement measures to predict IW and RP, respectively, after controlling for the influence of social desirability, gender, family structure, and household income (Tables 3 and  4) .Hierarchical regression was used to determine the unique contribution of each of the three sets of variables entered, that is, the controls, parenting, and community engagement factors. The parenting factors block was entered second after the controls as theoretically, they precede community factors in the participants' development.
Preliminary analyses were conducted to ensure no violation of the assumptions of normality, linearity, multicollinearity, and homoscedasticity. For the first regression, the control measures were entered at Step 1, explaining 3.4% of the variance in IW. After entry of the parenting measures at Step 2 the total variance explained by the model was 11.6%, F(7, 427) D 7.88, p < .01. Last, after entry of the community engagement factors at Step 3 the total variance explained by the model was 16.3%, F(11, 427) D 7.39, p < .01. The community engagement and parenting measures explained an additional 12.9% of the variation in IW, after controlling for socially desirable responding, gender, family structure, and household income. In the final model, three of the test measures were statistically significant, with school engagement recording the highest beta value, followed by mosque involvement and parental monitoring. For the second regression analysis, the control measures entered at Step 1 accounted for 4.9% of the variance in RP. After entry of the parenting measures at Step 2, the total variance explained by the model was 36.3%, F(7, 427) D 34.14, p < .01. Last, after entry of the community engagement factors at Step 3 the total variance explained by the model was 44.8%, F(11, 427) D 30.72, p < .01. The community engagement and parenting measures explained an additional 39.9% of the variation in RP. In the final model, five of the test measures were statistically significant, with parental religious socialization recording the highest beta value, followed by mosque involvement, school engagement, parental monitoring, and youth organization involvement.
DISCUSSION
In terms of the study findings, parenting and community engagement were significant predictors of both religiosity variables. Hypothesis 1 was partially supported; parental monitoring positively predicted both IW and RP, and parental religious socialization predicted RP. Parental attachment did not predict either construct of religiosity. Hypothesis 2 was also partially supported; mosque involvement and school engagement positively predicted both IW and RP, while youth organization involvement predicted RP. Peer attachment did not predict either construct of religiosity. The hierarchical regressions further indicate that for both IW and RP, parenting factors accounted for a greater portion of the variance than community engagement factors. This initial finding supports the important role that parents play in the development of religiosity among youth, in line with previous research mostly conducted in Western settings. The combined contribution of parenting and community factors lends support to the ecological systems approach, which posits that socialization occurs within and across multiple social systems. The development of adolescent religiousness in the present study context, therefore, would appear to encompass a wider ecological context than just parents and friends.
The findings showing parental religious socialization and mosque involvement as the strongest predictors of RP suggest the importance of social learning in the Malaysian context. The parental attachment scale used in the current study, the SBRS, was designed to measure perceived shared religious standards, behaviors, and level of commitment (Granqvist & Hagekull, 1999) . By following the practices and values of parents and the religious community, as reflected by the predictive effect of mosque involvement, the findings suggest a social learning effect; residing in a religious family and being regularly involved in both the school and mosque may lead youth to receive a more consistent message about religion by being more enmeshed within the religious community (Petts, 2009) .
Although not part of the study hypotheses, it is important to note that although bivariate correlations between parental religious socialization, on one hand, and parental and peer attachment, on the other, are in line with previous findings in the attachment-religion literature, to the authors' knowledge this has never been reported outside of a Judeo-Christian, Western context (Granqvist, 2002; Granqvist & Hagekull, 1999; McDonald et al., 2005) . The findings indicate that a stronger and more positive affectional bond with parents and peers is linked to and may facilitate socialization-based religiosity.
While parental religious socialization showed no direct effect on IW, it was the most significant predictor of RP. In Step 2 of the first regression analysis (Table 3) , parental religious socialization significantly predicted IW, along with parental monitoring. However, in Step 3, the predictive variance of parental religious socialization appears to be "stolen" by two of the community engagement factors, namely, school engagement and mosque involvement, whereas parental monitoring remained significant. This suggests that the influence of these variables is stronger than parental socialization in shaping adolescents' religious worldview.
Bivariate correlations in Table 2 show that parental attachment significantly correlated with religiosity; however, in the final regression analysis (Table 4) , parental attachment loses its predictive relation to religiosity, whereas the predictive effect of parental religious socialization remains high. Existing research has shown that the most important pathway to religiousness in the case of relatively secure parental attachment goes via socialization (Granqvist, 2002) . Thus, presumably parental religious socialization acts as a kind of statistical mediator, and in fact, security is not expected to have any effects on these aspects of religiosity independent of socialization. This does not, however, mean that the affective quality of the relationship with parents or peers is unimportant to understand religious development. To the contrary, a "positive" affective quality makes the offspring receptive to positive socialization. High parental monitoring along with the significant influence of both schools and mosques also lend support for a possible channeling effect, where parents "channel" their kids into social institutions and peer networks that are like-minded; in this case, those that share a similar "worldview" or system of belief (Martin et al., 2003) .
Involvement in the mosque and school engagement as predictors of both constructs of religiosity is in line with previous studies that have highlighted the importance of religious institutions (e.g., church) and schools in predicting religious commitment (e.g., Erickson, 1992) . In the case of schools, however, past research has reported the influence of religious schools rather than public schools (Himmelfarb, 1977; Lazerwitz, 1995; Smith & Sikkink, 2003) , whereas in the case of the current study the schools were public schools. It should be noted, however, that the Malaysian public education system supports schools for the population atlarge (which include three types: "government," "Tamil," and "Chinese" schools, referring to the language medium of instruction) and Islamic schools for Muslims. The current study included only the "government" public schools, where Malay is the medium of instruction for all subjects except math and science, which are taught in English. The government schools, even though not religious schools by definition, also include religion as a subject, and because the majority of students and staff are Muslim Malays, Islamic norms are deeply embedded within the school culture (Barone, 2004) . Malaysian public schools are thus quite different than public schools in the West, which follow a stricter adherence to secular education. It is difficult, therefore, to equate Malaysia public schools with public schools in the West, as the role of religion and religious norms is arguably more pronounced.
The possibility of shared method variance and self-report bias cannot be ruled out as alternative explanations for the findings, due to the study's sole reliance on self-report measures at one point in time. Future research should consider including other modes of measurement such as peer reports of mosque involvement, or semistructured interviews with parents to assess attachment. Despite this limitation, we feel that the findings are important for beginning to understand both proximal and distal ecological factors such as family, schools, and communities as contributors to religiosity among young Muslims in the context of Muslim countries.
It should also be noted that the Muslim population of Malaysia comprises approximately 60% of the overall population, far less than many other Muslim countries such as those in the Middle East or even neighboring Indonesia. Thus, Malaysia is not as homogeneous as many other Muslim countries in terms of religious practice, culture, and social norms. Although Islam is the official religion in Malaysia, the country is also multiethnic and multireligious, with substantial non-Muslim populations of Buddhists, Hindus, Christians, Taoists, and others. These cultural idiosyncrasies make it difficult to generalize the findings to other Muslim countries that are more culturally and racially homogeneous.
The results of the Peer Attachment scale contradict previous findings demonstrating the importance of peers in the development of adolescent religiosity. This could be due to several reasons. First is the fact that the measure used in this study was limited to attachment and did not include items related to peer religiosity, or peer's involvement in the mosque. Additional measures could have been included to explore the perceived influence of peers' religious behaviors on the respondents', such as those used in Regnerus et al. (2004) and others. Thus, the current study lacked the "peer effect" or "peer influence" measure that is often used in other studies investigating the impact of peers on religiosity. Peer attachment helps to explain the association between healthy and secure attachment to peers and religiosity; however, it does not provide an indication as to the effect of peers' religiosity on the respondents.
Of note are the significant contributions of social desirability and gender to the IW regression model. Despite the potential for socially desirable responding in the context of religiosity research, few studies actually include such scales in their analysis. In the context of religiosity research, however, the problem of socially desirable responding has been discussed. Eysenck (1998) raised the issue related to research examining religiosity and personality, questioning whether the relationship between low psychoticism and religiosity was contaminated by social desirability. Lewis (1999) reported that despite Eysenck's warning, few studies on religiosity included social desirability measures in their research, with some exceptions such as Wilde and Joseph (1997) , whose study on Muslims showed that the relationship between religiosity and psychoticism remained significant after Lie Scale scores were partialled out. The current study, though not examining Eysenck's religiosity model or personality, mirror the findings of Wilde and Joseph; although social desirability was associated with religiosity, after partialling out the scores, the independent variables were still significant predictors of religiosity. Regnerus et al. (2004) emphasized the need for future research to explore how ecological models vary by gender. The current study showed a significant gender effect for the IW scale but not for the RP scale. This somewhat contrasts with several studies (e.g., King et al., 2002) indicating that girls tend to be more religious than boys in the context of religious behavior and practices. In the current study, however, there was a gender effect for religious worldview and not for perceived behavior (as measured through the RP scale). Thus, the need for further exploration of the differences in religious socialization in the Muslim world by gender is warranted.
The current study on Muslim adolescents provides further evidence for the supportive role that parents and involvement in community institutions such as mosques and schools play as contributors to religiosity. Future research on Muslim youth would be served through longitudinal data to shed further light on process directions, leading toward greater confirmation over time. Additional measures on peer religiosity and religious behaviors, along with additional family measures that might include the roles of extended family, are important considerations for Muslim societies, where the extended family still plays a major role in the socialization of young people. Finally, especially in Muslim countries that are undergoing rapid modernization such as Malaysia, the role of the media and the impact of social networking should be considered due to the cultural-broadening element that it brings to the lives of young people.
